COM 609: Advanced Qualitative Research Methods in Communication
Spring 2016 — Wednesdays 3-5:45 p.m. — WRIG 202 — SLN: 28057
The Hugh Downs School of Human Communication, Arizona State University-Tempe

Sarah J. Tracy, Ph.D., Professor - Sarah.Tracy@asu.edu; (480) 965-7709
Office Hours: Wednesday 1:30-2:45 and 6-6:45 p.m. & by appt., STAUF 424A
Versha Anderson, M.A., Doc Asst. — Versha.Anderson@asu.edu
Office Hours: Tues 1:30-2:30 p.m. & Wed 1:30-2:30 p.m. and by appt., STAUF 345A

Course Description

Through reading scholarly accounts and immersion into one’s own in-depth research project, this
course explores a variety of qualitative research approaches, taking into account issues of
epistemology (ways of knowing), methodology (ways of examining), and representation (ways of
writing and reporting). We will read qualitative exemplars, examine intellectual traditions such as
interpretivism, participatory action research, sensemaking, symbolic interactionism, ethnography
of speaking, and autoethnography as well as discuss key issues such as ethics, ethnography
online, and qualitative quality.

The heart of this course comes in the form in the actual doing and practice of qualitative research
methods. Students will carry out their own research project, engaging in 25+ hours of field
research in the form of interviewing, participant observation, focus groups and/or virtual
ethnography. Through this project, students will collectively enact and reflect upon the central
phases of qualitative research such as: planning, negotiating access, observing, interviewing,
creating field texts, analyzing field texts, writing, and making a public impact. The goal is that
students will emerge from the class with first-hand qualitative research experience, a paper that is
conference submission ready, and a significant understanding of qualitative methods that can
serve as a basis for comprehensive exams and dissertations.

Because we are covering both the philosophies and practices related to qualitative methods, a
significant amount of reading and doing is involved in this course. The Tracy Qualitative
Research Methods book will cover the nuts-and-bolts of qualitative research/analysis while
auxiliary readings will provide further depth as well as exemplars.

The course is designed to facilitate eight specific objectives. Students will:

1. Design and conduct a qualitative research project of one’s own
Become adept at participant observation and interviewing and familiar with focus groups, virtual
approaches, and creative approaches.
Understand the value of and philosophical assumptions related to qualitative research methods
Practice giving and receiving authentic critique to peers in a constructive, supportive manner
Practice and become comfortable with several ways to analyze qualitative data
Write a conference-ready qualitative research paper
Read and appreciate exemplar qualitative research studies
Lay the groundwork for answering a qualitative comprehensive exam question and writing a
thesis/dissertation that incorporates qualitative methods
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Course Resources

Tracy, S. J. (2013). Qualitative research methods: Collecting
evidence, crafting analysis, communicating impact. Hoboken,
NJ: Wiley-Blackwell.

* Electronic articles and scanned chapters available via password-
protected ASU Blackboard website

* CritViz Peer Feedback Website — https://critviz.com/ - Course
QUALITATIVE Enrollment Code - GOBEIDSF

RESEARCH * Access to Nvivo Qualitative Data Analysis Software (Students
METHODS will be privy to a free 14 day trial or a $75 12-month license) and
its tutorials http://www.gsrinternational.com/default.aspx

WWILEY-BLACKWELL

The following texts are recommended (and should be on your long-term gualitative reading list):

Bazeley, P., & Jackson, K. (Eds.). (2013). Qualitative data analysis with NVivo. Sage
Publications Limited.

Charmaz, K. (2006). Constructing grounded theory: A practical guide through qualitative
analysis. Thousand Oaks, CA: Sage.

Clair, R. P. (2003). Expressions of ethnography: Novel approaches to qualitative methods.
Albany, NY: SUNY Press.

Ellingson, L. L. (2008). Engaging crystallization in qualitative research. Thousand Oaks, CA:
Sage.

Ellis, C. (2004). The ethnographic I: A methodological novel about autoethnography. Lanham,
MD: AltaMira.

Flick, U. (Ed.) (2014). The SAGE Handbook of Qualitative Data Analysis. Los Angeles: SAGE.
Goodall, H. L., Jr. (2000). Writing the new ethnography. Lanham, MD: AltaMira Press/Rowman
& Littlefield.

Goodall, H. B. (2008). Writing qualitative inquiry: Self, stories, and academic life. Walnut Creek,
CA: Left Coast Press.

Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic inquiry. Newbury Park, CA: Sage.

Lindlof, T. R., & Taylor, B. C. (2010). Qualitative Communication Research Methods, 3"
Edition. Thousand Oaks, CA: Sage.

Lofland, J., Lofland, L. H. (1995). Analyzing social settings: A guide qualitative observation and
analysis. Belmont, CA: Wadsworth.

Madison, D. S. (2005). Critical ethnography: Method, ethics, and performance (2nd ed.).
Thousand Oaks, CA: Sage.

Miles, M. B., Huberman, A. M., & Saldafa, J. (2013). Qualitative data analysis: A methods
sourcebook. Thousand Oaks, CA: SAGE.

Saldana, J. (2016). The Coding Manual for Qualitative Researchers. Los Angeles, Sage.
Spradley, J. P. (1980). Participant observation. New York: Holt, Rinehart, Winston.

Strauss, A., & Corbin, J. (1990). Basics of qualitative research: Grounded theory procedures and
techniques. Newbury Park, CA: Sage.
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Grading: Letter grades are figured as to the following guidelines (out of 500 pts)

Outstanding — Good — above Satisfactory Unsatisfactory Failing
above expectations average
A+ 485 —-500 pts | B+ 435 —449 pts | C+ 385 — 399 pts
A 465-484pts | B415-434pts | C 350384 pts | D 300-349 pts | E below 300 pts

A- 450 — 464 pts

B- 400 — 414 pts

XE - academic dishonesty

Class requirements (out of 500 pts total)

Our readings include the “how-to” of qualitative methods, as well as theoretical treatments and
exemplars. The reading assignments serve as the basis for class discussion, preparation for
assignments, and an effective guide for your own practice.

Your final project includes engaging in 25 or more data collection hours (of participant
observation, interviewing, focus groups, etc.). Each field hour is usually accompanied by 3-4
hours of recording, transcription, fact checking, and analysis, equating to about 5 to 8 hours each
week associated with working on your own project. The course assignments are specifically
designed to help students conduct a significant study and break it up into bite-size pieces.

Inspiring Semester Research Paper & Presentation (up to 200 pts)

A ~25-30 page paper based upon your original qualitative research is the course’s culminating
assignment. This study involves locating a “site,” immersing yourself in its social action,
analyzing the significance of that social action for its participants, and constructing a significant
scholarly account of how the phenomena implicates practice and theory.

Papers should open with a rationale, clear purpose, a review of relevant literature, research
questions (or other specific issues to be analyzed), and methods. The heart and most important
part of the paper are the findings and analysis of data, as well as the theoretical and practical
implications and contributions of the piece. Please use APA style. Note: Although the final
paper quality is often related to the quality of practica, this is not always the case. The paper grade
is based on the quality of the final paper as its own product.

During one of the final class periods, you will give an ungraded ~8-minute oral presentation of

your key findings. Use this as an opportunity to practice an abbreviated conference-quality
presentation.
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Practical Practica and Peer Feedback (up to 200 points — for COMPLETION)

Like most interpretive arts, qualitative methods comes in a variety of flavors and forms, with
people responding in different ways to the “art” you create. Furthermore, significant learning of
interpretive arts comes in the form of sampling other peoples’ craft and thoughtfully responding
to it. Indeed, giving and receiving critique is something that is learned, not “natural.” As such, a
primary part of this class is engaging in small “chunks” of a qualitative project, sharing your work
publicly with the class, reflecting on the method by which peers are practicing their craft, and
engaging in transparent, critical, and constructive feedback to one another. Points for practica and
peer feedback are given for COMPLETION. All practica must be completed to earn B+ or higher.

Peer feedback will be facilitated by a custom software called CritViz, https://critviz.com/,
developed by ASU professors David Tinnapple and Loren Olson. Please create a user profile and
enroll yourself into our course with this code: GQBEIDSF.

Submit practica via CritViz by Sunday 11:59 p.m. Assignments must be turned in on time to be
available for other students to review. Please bring a paper or electronic copy to class for
reference, and be prepared to share/workshop your ideas from these assignments.

For each practica assignment, you will read and respond to three of your class member’s work via
a CritViz “critique” assignment between Sunday 11:59 p.m. and Tuesday 11:59 p.m. Critique
assignments will include a varied mix of answering key questions, providing a ranking, and
elucidating your (humanly produced and necessarily subjective) criteria for ranking.

1. Your Experience with Critique: Read Berkun, S. (2009). #35 — How to give and receive criticism.
Retrieved from http://scottberkun.com/essays/35-how-to-give-and-receive-criticism/. What are
3 main take-aways from this essay? What has been your experience with peer feedback? What
are your hopes or concerns about sharing your in-process work with others? With transparent
critique in this class? This critique may include ratings to identify exemplars. What are your
hopes or concerns about this process or its consequences, intended or unintended? [please be
authentic...in an academic world typified by "sage on the stage" pedagogical models, this process
is largely uncharted territory for most people]

2. Theoretical or Social Issue/Problem and Proposed Data Sources: In 3-4 pages, describe a social
and/or theoretical issue or “problem” you plan to explore in your research site. In doing so, note
several sensitizing concepts from past experience or research that align with and will help you focus
this research. Close this discussion with one or more research questions that could guide this study

As a bricoleur, what types of data could you piece together in order to answer your research questions?
Name three potential field sites and/or group of participants for your study, and for each, discuss a)
How these data of interest are complementary with your theoretical, practical, or professional interests;
b) How your background and experience affects the ability to gain access and meaningfully interact
with these contexts or people; and ¢) Your plan of having access to these data by February 1. See
Tracy, chapters one and two, for details.

3. Map and Narrative Tour: Complete a detailed map and narrative tour of your site (or a key part of
your site). Note key people (or types of people), artifacts, and objects and their relation to each other.
Accompany the map with a narrative tour—a mini interpretation of the scene—that explains what the
map says about research participants’ values, rules, priorities, ways of being, status, power, etc. Ask
the question: What does this tell me, conceptually about this place? (try to see things as “evidence” of
certain arguments). Include as many “senses” (sight, sound, smell, taste, feel, mood) as possible
Provide an updated version of your guiding research question(s) at the top of the practicum. See Tracy,
chapter four, for details.
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10.

11.

12.

Human Subjects Paperwork: Become familiar with the university’s human subjects requirements
and turn in the application forms (available at http://researchintegrity.asu.edu/humans). Complete the
training at http://researchintegrity.asu.edu/training/humans and print out or otherwise keep record of
your certification. Your advisor or faculty member mentor should serve as P1 (if he or she cannot,
please consult with me). Turn in the forms and follow up regarding their approval. Reference Tracy,
chapter five, for more information on human subjects training and certification.

Interview Guide: Prepare an interview schedule or guide for use with your participants. Identify the
a) ideal sample, b) the type (or types) of interviews you are likely to engage in, and c) the stance(s)
that you will take. Explain why these approaches are most appropriate for your research. Then, write
out the actual queries and probes in the order you foresee, identifying the types of questions (aim for a
mix). Provide an updated rendition of your guiding research question(s) at the top of the practicum.
See Tracy, chapter seven, for details.

Research Proposal: Prepare a 10-12-page research proposal including: 1) title, abstract & key words;
2) introduction, purpose and rationale; 3) literature review/conceptual framework (point to current
discussions, controversies, gaps and unanswered questions and how your study might address these
issues); 4) research questions 5) proposed methodology, protocol and logistics, 6) timeline/budget.
You can also hypothesize your findings. See Tracy, chapter five, for details.

Fieldnotes: Write a set of fieldnotes that represents at least 4 hours of participant observation and
reflects tips and guidelines for good field records and observation. Provide an updated rendition of
your guiding research question(s) at the top of the practicum. See Tracy, chapter six, for details.

Analysis Nuts and Bolts Practicum: Choose one or more options from Tracy Exercise 9.1. In your
assignment, note your intention of the practice; show how the practice unfolded; provide a statement
evaluating the value of engaging in the practice; and note your next step in analysis. Provide an
updated rendition of your guiding research question(s) at the top of the practicum.

Advanced Analysis Practicum: Choose one or more options from Tracy Exercise 10.1. In your
assignment, note your intention of the practice; show how the practice unfolded; provide a statement
evaluating the value of engaging in the practice; and note your next step in analysis. Provide an
updated rendition of your guiding research question(s) at the top of the practicum.

Article Format Model -- Choose two articles to read and model articles that exemplify (at least in

part) what you hope to accomplish in your own paper. Create article format models (See Exercise
13.1). The course schedule provides options but you are welcome to choose your own.

First Draft - Turn in full draft of entire paper, including findings, implications, limitations and future
directions.

CritViz Feedback — Please provide your experience with CritVis and recommendations for future use.
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Participation, Attendance, & Discussion Assisting/Posting (up to 100 pts)

Please complete assigned readings before preparing assignments for the following week so that
material can be incorporated into your own practice and you can contribute to class in an informed
manner. Participation points are earned through focused attention/attendance for the full class
period, thoughtful and informed verbal participation (more does not always = better), listening
alertly and taking notes, concentrating on course material rather than distractions, and providing
supportive interaction with other class members (fostering collective focus). You may also
contribute to the Blackboard discussion board to bolster participation. | will make notes about
participation earned every week (up to 5 pts a week for 80 pts).

Students will serve as “discussion assistant” one time. In this role, 1) thoroughly immerse yourself
in the week’s readings, 3) post 2-3 related discussion questions to stimulate contemplation and
dialogue (post via Blackboard by Sunday 11:59 p.m. before class), 3) prepare a 10-minute
synthesis of points you thought were most compelling and present these in a dynamic way, 4) be
ready to help facilitate discussion about the readings (depending on class activities, this will range
in time). NOTE: This is NOT a major assignment; it’s worth 20 pts, so the expectation is you spend
no more than ~2 hours more than a normal day on the day that you’re discussion assistant.

If you must miss a single class (for any reason), you can earn the missed participation points by a)
meeting with a peer to discuss the unit and b) emailing the instructor and doctoral assistant with a
brief note about this meeting and key points you took away. If there is an extenuating emergency
that interferes with your attendance or ability to keep up, please be in communication.

Class Policies and Procedures

Norms of Civility and Use of Technology in Class:

To create an oasis of civility in this class, please arrive on time and stay for the entire class period,
keep an alert and enthusiastic presence, pay attention to course material rather than other
distractions, listen supportively and attentively—speaking one at a time and helping others stay
focused. Many of us are irresistibly drawn to our computerized devices. If this is the case for you,
disable the temptations—put them away, turn off alerts, etc.

Research suggests that focus, comprehension, recall of ideas, and information processing increase
when people hand-write notes and read from physical paper. During class, | encourage you to take
notes by hand, and make handwritten notes on readings. For information:
http://www.nytimes.com/2014/06/03/science/whats-lost-as-handwriting-fades.html,
http://www.newyorker.com/online/blogs/elements/2014/06/the-case-for-banning-laptops-in-the-
classroom.html, and http://www.scientificamerican.com/article/reading-paper-screens/.

Unique Academic Needs:

Students with academic needs that require special course considerations can be accommodated.
Students should document their needs with the University’s Disability Resources Center and see
me no later than the second week of class to discuss options.
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Plagiarism/Academic Dishonesty: Although several graduate papers may overlap in
conceptual focus, students’ 609 research projects should be original work devised for this class.
If students plan on using material prepared for a different course, please consult with me
regarding appropriateness. ASU’s academic integrity and plagiarism policies are applicable to
this course. Please see https://provost.asu.edu/index.php?g=academicintegrity. Students are
responsible for knowing APA style for citing outside sources.

Absences, Due Dates, Late or Incomplete Work:

Turning in practica on time is essential for the peer review process. Assignments will be marked
down up to 10% each day and will not receive points more than two weeks past their due date
(and none will be accepted after April 29™). All practica must be completed (even if late) in
order to earn B+ or higher in the class.

Incompletes are available to students who: 1) have finished more than half the coursework, 2)
experience serious illness or personal emergency, 3) negotiate the incomplete before 4/22.

Advice from past students:

¢ Negotiate access and begin data collection ASAP. The people who really succeed are those who get
access to a site early and begin collecting data as soon as they have access. Some get access but
procrastinate about data collection and later discover that the access isn’t what they thought it would be.

o Just start. Don’t wait until you feel comfortable, until you’ve read all the background literature, or until
you think you’ve got all of your ducks in a row. That will be too late. Just put one foot in front of the
other and go.

e Always have tentative research questions to guide you. Expect that these will change/evolve, but have
them and think about them as you are doing participant observation.

o Very few people in the field are going to understand exactly what you’re doing and why. That’s okay,
and it’s probably a good thing. Nevertheless, rehearse ahead of time a (strategically ambiguous)
answer to the inevitable “What are you doing here?” question.

e Do the reading. Take some notes along the way. Writing = learning.
e Take the practica seriously. If you do, you have a serious head start on your final project.

o If you are frustrated, or need research ideas or inspiration, go see Sarah or the doctoral assistant. | felt
lost and after chatting with them about the direction of my project, everything kind of came into focus.

o Always keep an audio recorder with you. When an idea about things you heard, things you saw, things
you should look into, things to consider, speak record it before you forget.

e Learning is a fundamentally social process. When we share victories, defeats, and “best practices”, we
all learn more, and the process is more satisfying. Don’t pretend that it’s going any better or worse
than it is.

o Exhibit a genuine curiosity about how participants see their world. Most people love to talk about
themselves--their views and their experiences. They will do so if you make them feel interesting. And
almost all of them are.

e Don’t hesitate to document your personal feelings, thoughts, and analysis in field notes—they make
great data.

e Bedriven by the dilemmas practitioners face. When the dilemmas of your participants are at odds with
your research questions, sit up and pay attention.

o Be prepared to be flexible as there are many unforeseen surprises (most of them good ones!) that
you’ll encounter while interviewing or observing. One of the most surprising things that happened to
me was that what I thought I’d be observing and writing about (my expectations) were not as
interesting as what was happening (my observations). That was probably one of the biggest lessons as
well as one of the most intriguing aspects of the course. While it was disconcerting that | had to
“dump” my original lit review and scramble to find articles about what | was observing, it ended up in
a much better project!

7 of 12


https://provost.asu.edu/index.php?q=academicintegrity

Schedule of Classes (subject to change per class or Blackboard announcement)

Week Topic / Readings (to have completed) / Assignments Due
/ Date (T=Tracy qualitative book)
1 /13 Entering the Conversation of Qualitative Research That Matters
2 T — Prologue: Is this Book for Me?
2 T - #1 Developing Contextual Research that Matters
E T - #2 Entering the Conversation of Qualitative Research
; Berkun, S. (2009). #35 — How to give and receive criticism. Retrieved from
> http://scottberkun.com/essays/35-how-to-give-and-receive-criticism
)
el Due Sunday Before Class - Practicum #1: Your Experience with Peer Critique
@ Due Tuesday Before Class— Peer Feedback
) Theorizing, Designing, & Accessing
1/20 | T —#3 Paradigmatic Reflections and Theoretical Foundations
Lincoln, Y. S., Lynham, S. A., & Guba, E. G. (2011). Paradigmatic controversies, contradictions, and
DL1 emerging confluences, revisited. In N. K. Denzin & Y. S. Lincoln (Eds.), Handbook of
&2 Qualitative Research (4" ed., pp. 97-128). Thousand Oaks, CA: Sage.
T - #4: Fieldwork and Fieldplay: Negotiating Access & Exploring the Scene
Creative Approaches to Data Collection
Kearney, K. S., & Hyle, A. E. (2004). Drawing out emotions: the use of participant-produced
drawings in qualitative inquiry. Qualitative research, 4(3), 361-382.
Novak, D. R. (2010). Democratizing qualitative research: Photovoice and the study of human
communication. Communication Methods and Measures, 4(4), 291-310.
Due Sunday Before Class: Practicum #2: - Theoretical or Social Issue/Problem and Proposed
Data Sources
Due Tuesday Before Class— Peer Feedback
3
1/27 | Proposal Writing, IRB & Ethics
T - #5 - Proposal Writing: Explaining Your Research to Institutional Review Boards, Instructors,
DL Dissertation Committees and Funding Agencies
3&4 Guillemin, M., & Gillam, L. (2004). Ethics, reflexivity, and “ethically important moments” in

Jordyn Fani, Research Integrity
4 p.m. Jordyn.Fani@asu.edu

research. Qualitative inquiry, 10(2), 261-280.

Virtual and Mediated approaches

Markham, A. (2013). Fieldwork in social media: What would Malinowski do?. Qualitative
Communication Research, 2(4), 434-446.

Garcia, A. C., Standlee, A. I., Bechkoff, J., & Cui, Y. (2009). Ethnographic approaches to the internet
and computer-mediated communication. Journal of Contemporary Ethnography, 38, 52-84.

Buhrmester, M., Kwang, T., & Gosling, S. D. (2011). Amazon's Mechanical Turk a new source of
inexpensive, yet high-quality, data?. Perspectives on Psychological Science, 6(1), 3-5.

Due Sunday Before Class: Practicum #3 — Map and narrative tour
Due Tuesday Before Class: Peer Feedback
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2/3

DL5

Field Roles and Field Focus
T - #6 - Field Roles, Fieldnotes and Field Focus
Goffman, E. (1989). On fieldwork. Journal of Contemporary Ethnography, 18, 123-132.

Planning the Interview
T #7: Planning the Interview: Sampling, Recruiting and Questioning
Sample interview guides — Tracy appendix and BLACKBOARD

Due Sunday Before Class: Practicum #4 - Human Subjects Certification and Paperwork
Due Tuesday Before Class: Peer Feedback

2/10

DL6
&7

Participatory Action Research, Social Justice, Feminist Approaches

(Review) T #3 — Participatory Action Research & Feminist Approaches Sections

Conquergood, D. (1991). Rethinking ethnography: Towards a critical cultural politics.

Communication Monographs, 58, 179-194.
Ellis, C. (2007). Telling secrets, revealing lives: Relational ethics in research with intimate others.
Qualitative Inquiry, 13, 3-29.

Fine, M., Torre, M. E., Boudin, K., Bowen, I., Clark, J., Hylton, D., & Rosemarie, A. (2004).
Participatory action research: From within and beyond prison bars. Working method: Research
and social justice, 95-119.

Stacey, J. (1988, December). Can there be a feminist ethnography?. In Women's Studies International
Forum (Vol. 11, No. 1, pp. 21-27). Pergamon.

Due Sunday Before Class: Practicum #5 — Interview Guide
Due Tuesday Before Class: Peer Feedback

2/17

DL 8

Fieldnotes

Emerson, R. M.; Fretz, R. I. & Shaw, L. (2011). Writing Fieldnotes I: At the Desk, Creating Scenes
on a Page (ch 3) & Writing Fieldnotes I1: Multiple Purposes and Stylistic Options (ch 4) in
Writing Ethnographic Fieldnotes (2" Ed). Chicago: University of Chicago Press.

T - Appendix A, fieldnote

Due Sunday Before Class: Practicum #6 — Research Proposal
Due Tuesday Before Class: Peer Feedback

2124

DL9
& 10

Classic Example of Thick Description
Geertz, C. (1973). Notes on the Balinese Cockfight (chapter 15) in The interpretation of cultures.
New York: Basic Books.

Eliciting experience through interviews & focus groups

T #8: Conducting the Interview: Embodied, Mediated and Focus Group Approaches

T Appendix B-Focus Group Guide and Appendix C- Interview Transcription Excerpts

Guest, G., Bunce, A., & Johnson, L. (2006). How many interviews are enough? An experiment with
data saturation and variability. Field methods, 18(1), 59-82.

Due Sunday Before Class: Practicum #7 — Full set of formal fieldnotes
Due Tuesday Before Class: Peer Feedback

312

DL 11
& 12

Personal Narrative, Performance & Autoethnography

Langellier, K. M. (1989). Personal narratives: Perspectives on theory and research. Text and
Performance Quarterly, 9(4), 243-276.

Spry, T. (2001). Performing autoethnography: An embodied methodological praxis. Qualitative
inquiry, 7(6), 706-732.

Introduction to Data Analysis

T #9 —Data Analysis Basics: A Pragmatic Iterative Approach

Bird, C. M. (2005). How | stopped dreading and learned to love transcription. Qualitative inquiry,
11(2), 226-248.

Recommended Timeline: Collect Data Over Next Three Weeks
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3/9

SPRING BREAK!

Playing with Data Analysis - Workshop

9 Ryan, G. W., & Bernard, H. R. (2003). Techniques to identify themes. Field methods, 15(1), 85-109.
3/16 | Creating and Evaluating Qualitative Inquiry — Criteria and The Politics of Evidence
T # 11 — Qualitative Quality: Creating a Credible, Ethical, Significant Study
DL 13 | Bochner, A. (2000). Criteria Against Ourselves, Qualitative Inquiry, 6, 266-272.
& 14 | Richardson, L. (2000). Evaluating ethnography. Qualitative Inquiry, 6, 253-256.
Denzin, N. K. (2012). Triangulation 2.0. Journal of Mixed Methods Research, 6(2), 80-88.
http://fmx.sagepub.com/content/early/2015/10/08/1525822X15601950
Bring a Data text (transcription or fieldnotes) to class for workshop
10 Grounded Theory, Case Study, Ethnography, Phenomenology
323 Thornberg, R., & Charmaz, K. (2014). Grounded theory and theoretical coding. In U. Flick (Ed.),
The SAGE Handbook of Qualitative Data Analysis (pp. 153-169). Los Angeles: SAGE.
Flyvbjerg, B. (2006). Five misunderstandings about case-study research. Qualitative inquiry, 12(2),
DL 14 219-245
&15 Eberle, T. S. (2014). Phenomenology as a research method. The SAGE Handbook of Qualitative Data
Analysis (pp. 284-202). Los Angeles: SAGE.
Due Sunday before Class: Practicum #8 — Data Analysis Nuts and Bolts
Due Tuesday Before Class: Peer Feedback
1 Advanced Approaches for Analysis of Data Texts
3/30 T #10 — Advanced Data Analysis: The Art and Magic of Interpretation
Saldafia, J. (2015). The Coding Manual for Qualitative Researchers. Los Angeles, Sage. — Excerpts.
DL 16 Maxwell, J. A. (2004). Using qualitative methods for causal explanation. Field methods, 16, 243-264.
& 17 | Data Analysis Workshop
Reread & bring 20 pages of data (e.g., mix of observations and interviews)—both hard copy and
electronic. Activities may include metaphor/drawing analysis or an Nvivo teamwork period, among
other things.
Recommended Timeline — Have all data collected by now and analysis well underway
12 Writing Part One
4/6 T#12 - Writing Part 1: The Nuts and Bolts of Writing Qualitative Tales
Tracy, S.J. (2012). The toxic and mythical combination of a deductive writing logic for inductive
DI 18 qualitative research. Qualitative Communication Research, 1, 109-141.
& 19

Creating Qualitative Resonance and Theory-Building

Murray, S. D. (1971). That’s interesting! Towards a phenomenology of sociology and a sociology of
phenomenology. Philosophy of the Social Sciences, 1, 309-344.

Weick, K. E. (2007). The generative properties of richness. Academy of Management Journal, 50,
14-19.

Due Sunday Before Class: Practicum #9 — Advanced Data Analysis
Due Tuesday Before Class: Peer Feedback
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http://fmx.sagepub.com/content/early/2015/10/08/1525822X15601950

13
4/13

Writing Part Two

T #13 - Writing Part 2; Drafting, Polishing, and Publishing
Article Format Model--Choose 2 or 3 articles. Options include these or your own choice.

Performance - Fox, R. (2007). Skinny bones #126-774-835-29: Thin gay bodies signifying a modern
plague. Text and Performance Quarterly, 27, 3-19.

Autoethnography - Tracy, S. J. (2015). Buds Bloom in a Second Spring Storying the Male Voices
Project. Qualitative Inquiry, 1077800415603397.

Feminist - Trethewey, A. (1997). Resistance, identity, and empowerment: A postmodern feminist
analysis of clients in a human service organization. Communication Monographs, 64, 281-301.

Online - Lindemann, K. (2005). Live(s) online: Narrative performance, presence, and community in
LiveJournal.com. Text and Performance Quarterly, 25, 354-372.

Symbolic Interactionism — Hickey, J. V., Thompson, W. E., & Foster, D. L. (1988). Becoming the
Easter bunny: Socialization into a fantasy role. Journal of Contemporary Ethnography, 17, 67-95.

Ethnography of Speaking - Philipsen, G. (1975). Speaking “like a man” in Teamsterville: Culture
patterns of role enactment in an urban neighborhood. Quarterly Journal of Speech, 61, 13-22.

Sensemaking - Pratt, M. G. (2000). The good, the bad, and the ambivalent: Managing identification
among Amway distributors. Administrative Science Quarterly, 45, 456-493.

Structuration - Tracy, S. J., & Rivera K. D. (2010). Endorsing equity and applauding stay-at-home
moms: How male voices on work-life reveal aversive sexism and flickers of transformation.
Management Communication Quarterly, 24, 3-43.

Phenomenology - Kusenbach, M. (2003). Street phenomenology the go-along as ethnographic
research tool. Ethnography, 4(3), 455-485.

Avrticles that emerged (or emerged in part) from COM 609:

Fox, R. C. (2007). Gays grow up: An interpretive study on aging metaphors and queer identity.
Journal of Homosexuality, 54(3/4), 33-61.

Chevrette, R., & Hess, A. (2015). Unearthing the Native past: Citizen archaeology and modern
(non)belonging at the Pueblo Grande Museum. Communication and Critical/Cultural Studies,
12(2), 139-158. doi: 10.1080/14791420.2015.1012214

Goltz, D. B. (2009). Investing queer future meanings: Destructive perceptions of ‘the harder path.’
Qualitative Inquiry, 15, 561-86.

Rivera, K. D. (2015). Emotional taint: Making sense of emotional dirty work at the U.S. border
patrol. Management Communication Quarterly, 29(2), 198-228. DOI:
10.1177/0893318914554090.

Rivera, K. D., & Tracy, S. J. (2014). Embodying emotional dirty work: A messy text of Patrolling the
Border. Qualitative Research in Organizations and Management: An International Journal, 9(3),
201-222. DOI 10.1108/QROM-01-2013-1135.

Jensen, C. N., Burleson, W., & Sadauskas, J. (2012, June). Fostering early literacy skills in children's
libraries: opportunities for embodied cognition and tangible technologies. In Proceedings of the
11th International Conference on Interaction Design and Children (pp. 50-59). ACM.

Malvini Redden, S. (2012). How lines organize compulsory interaction, emotion management, and
“emotional taxes”: The implications of passenger emotion management and expression in airport
security lines. Management Communication Quarterly.

Scarduzio, J. A. (2011). Maintaining order through deviance?: The emotional deviance, power, and
professional work of municipal court judges. Management Communication Quarterly, 25, 283-
310. doi: 10.1177/0893318910386446

Due Sunday Before Class: Practicum #10 — Article Format Model
Due Tuesday Before Class: Peer Feedback
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14 Due Sunday Before Class: Practicum #11 — First Full Draft
4/20 | Due Tuesday Before Class: Peer Feedback
15 Going Public
4/27 T#14 — Qualitative Methodology Matters: Exiting and Communicating Impact
Ellingson, L. L. (2011). Analysis and representation across the continuum. In N. K. Denzin & Y. S.
Lincoln (Eds.), Handbook of Qualitative Research (4™ ed., pp. 595-610). Thousand Oaks,
CA: Sage.
Begin Final Paper Presentations
Due by Friday 4/29 5 p.m. - Final Semester Paper
51 /i Final Paper Presentation
(likely) | Due Sunday Before Class: Practicum #12 — CritVis Experience
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